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Opismenjevanje v učbenikih angleščine v drugi triadi osnovne šole 
Glavni cilj magistrske naloge je obravnava opismenjevanja v učbenikih, ki se uporabljajo za 
poučevanje angleščine v drugi triadi osnovne šole. Ker je dandanes pismenost tako v 
maternem, kot tudi v tujem jeziku pomembna, če ne nujna, delo raziskuje, katere metode 
opismenjevanja so prisotne pri pouku angleščine.  
V prvemu delu je predstavljen proces branja ter razlike v pisnih sistemih angleščine ter 
slovenščine. Sledi pregled metod opismenjevanja v angleško-govorečih državah in v 
Sloveniji. Te so: sintetična, analitična in globalna metoda. Enakovredna uporaba vseh treh pa 
dosega najboljše rezultate pri opismenjevanju. Ker sta si angleščina in slovenščina 
ortografsko zelo različni, je naštetih še nekaj pogostih težav, ki se lahko pojavijo pri 
opismenjevanju v angleščini.  
V empiričnemu delu je analiziranih devet učbenikov angleškega jezika: trije za 4. razred, trije 
za 5. razred in trije za 6. razred. Cilj naloge je bil odgovoriti na pet vprašanj: ali so v učbeniku 
eksplicitna fonološka navodila; ali učbeniki učijo medsebojno zvezo med kombinacijami črk 
in glasovi; ali učbeniki učijo angleško abecedo; ali učbeniki krepijo glasovno zavedanje in 
kako; ter katera metoda opismenjevanja v teh učbenikih prevladuje. Rezultati kažejo, da imajo 
vsi učbeniki v vsaki učni enoti vsaj eno nalogo, ki razvija in spodbuja opismenjevanje, vendar 
je sistematično razvijanje pismenosti v učbenikih še vedno v veliki meri zanemarjeno. 
Ključne besede: opismenjevanje, pismenost, fonična metoda, globalna metoda, učbeniki za 






Literacy Instruction in EFL Textbooks in the Second Cycle of Primary Schools 
The main aim of this MA thesis is to address literacy development in English textbooks used 
in the second cycle of primary school. As literacy skills in the mother, as well as foreign 
language, are important, if not essential, the research explores which methods of literacy 
instruction are present in English lessons.  
The first part presents the reading process and the differences between the English and 
Slovenian writing systems. An overview of methods of literacy instruction in English 
speaking countries and in Slovenia follows. The methods are: the synthetic, analytical, and 
global method. Equal use of all three yields the best results when teaching and developing 
literacy. Some common problems that can occur when teaching literacy skills are listed, 
because the English and Slovenian languages are orthographically very different. 
The empirical part contains an analysis of nine English textbooks: three for 4th grade, three 
for 5th grade and three for 6th grade. The aim of the empirical research was to answer five 
questions: is there explicit phonological instruction in the textbooks; whether textbooks 
address the letter-sound correspondence; whether textbooks teach the English alphabet; 
whether textbooks strengthen phonemic awareness and how; and what method of literacy 
prevails in these textbooks. The results show that each unit in the textbooks analyzed has at 
least one task that develops and encourages the literacy process, but systematic literacy 
development in coursebooks is still in large part neglected. 
Keywords: literacy instruction, literacy, phonics, global method, EFL textbooks, second 
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The world has become globally interconnected and a proficiency of at least two languages is 
required. The goal of mastering a language is usually communication, which consists of 
knowing the four skills of language: speaking, listening, reading, and writing. All of these skills 
are essential for living in a modern civilization as life includes constant communication with 
other people. Usually when learning the mother tongue, speaking and listening are the first 
skills that are learnt. Only then are the skills of reading and writing taught. The age of learners 
and the way how they are taught differ from country to country and language as well.   
Remembering my early encounters with English in school, I do not recall being taught English 
spelling, pronunciation, intonation, etc. systematically, or if teachers in primary and secondary 
school even tended to the students’ need of developing literacy in a foreign language. It would 
seem that it was just expected of students to learn this subconsciously or by heart – with no 
system at all. As coursebooks are the main influence of teaching in schools (Skela 2009: 247), 
I decided to analyse different coursebooks in the second cycle of Slovenian primary school to 
see if anything literacy-development-wise has changed in the course of the last ten to fifteen 
years.   
This Master’s thesis discusses different ways of literacy instruction and analyses if textbooks 
used in the second cycle of Slovenian primary school provide any literacy instruction. 
In the literature review of the thesis, the basics of reading and the writing systems of English 
and Slovenian are explained. Next, different methods of teaching literacy used in English 
schools are discussed, as well as literacy teaching methods which teachers use in Slovenian 
schools. Finally, how English literacy instruction looks like in Slovenian schools is presented, 
following with frequent problems that can appear while developing students’ literacy in EFL1 
classes in Slovenia. 
The empirical part first focuses on the methodology behind the research. The design of the 
research follows. After that, the analysis of nine coursebooks used in the second cycle is 
presented. The discussion provides a comparison of results afterwards. The last part summarises 
the paper.    
 
1 English as a Foreign Language 
 
2. Literature Review 
What is the goal of learning a language? One would argue that achieving a complete proficiency 
in spoken and written language. Unsurprisingly, the focus of foreign language teaching has 
usually been teaching speaking the language fluently. Cook (2005: 424) argues that such focus 
was present in all the major language teaching methodologies. For example, Lyons (1968 as 
cited in Cook 2005: 438) stated that the spoken language is the main goal and “writing is 
essentially a means of representing speech in another medium.” Some other arguments are that 
spoken language is acquired before written language and that spoken language came to be 
before written language was invented and is thus less important. Furthermore, Cook (2005: 438) 
mentions that some teachers feel that teaching writing early could cause problems because the 
written and spoken language would interfere with one another. Moreover, their students insisted 
they do not need the second language in written form and only wanted to learn the spoken 
language. 
On the other hand, written language is important as it helps people become “aware and 
conscious of speech” (Cook 2005: 439). Now, it is a widely known fact that learning to write 
helps people to have arguments in a more abstract way and evolves the literate people’s brains 
that it differs from those who never learnt to read. Additionally, literate people perceive 
language differently. This is the reason that teaching methodology should change its focus from 
being speech-centred to not being “centred” at all and pertaining writing as an equally important 
part of language.  
Here a problem arises. Most school systems in countries where English is a first language do 
not have a common “plan” of teaching literacy as the general public has not yet reached an 
agreement which method is the most effective. So, if English-speaking countries do not share 
a way of teaching spelling, how can one expect that textbooks used in schools where English is 




2.1. How Do We Learn to Write/Read 
As said before, reading is a process essential to having a functional life in the modern world. 
Written language is at every aspect of one’s life. Without the ability of recognizing symbols 
and understanding what they mean one cannot make it far in life. Children start learning reading 
from the age of five and with such ability they are able to gain even more knowledge. The 
method of teaching reading differs from country to country and it depends most of all on the 
writing system of the language. To understand how foreign language literacy instruction in 
textbooks should be like, one must be familiar with the processes that go through the mind of a 
person when reading and writing.  
This chapter discusses how the process of reading works and the characteristics of English and 
Slovene writing systems. 
2.1.1. Reading Explained 
Reading and writing are interconnected. Pečjak (2010) explains that reading and writing both 
require the control of the language system, the knowledge of reading and writing strategies, and 
ability to use them. The main difference is that reading is essentially a process of decoding the 
written language with the user being more passive than with the process of writing.  It can be 
divided into two main processes that Dagarin Fojkar et al. (2011) list: 
- Decoding the writing system (connecting the visual symbols to sound symbols), and 
- Understanding (adding the meaning to the decoded symbols) 
The process is also reversible by encoding the sound symbols (phonemes) into visual symbols 
(letters).  
There are two ways of reading which are frequently described in many psychology studies. 
Cook (2004) discusses the so-called dual-route model. One of the ways uses a phonological 
route, while the other uses a lexical route. The first is parallel to sound-based writing and the 
second is parallel to meaning-based writing. The frequency of use of one or another route 
depends on the orthographic depth of the language.  
Orthographic Depth Hypothesis was proposed by Katz and Frost (1992). This notion 
differentiates languages based on a scale of languages’ letters and their link to phonemes. They 
say that “if the letters are isomorphic to phonemes in the spoken word (completely and 
consistently), [the language] is orthographically shallow” (Katz and Frost 1992: 71) On the 
other hand, if languages’ phonemes and letters do not correspond directly, they are 
 
orthographically deep. To simplify, languages that are phonologically regular are processed 
differently than languages that are phonologically irregular (Kusiak 2011). 
Using the first route means that letters are converted into phonemes by using a small set of the 
language’s rules. For example, a reader would phonologically process a word like ‘dog’ first as 
letter by letter from <dog> into three individual phonemes /d/ /ɒ/ /g/, and lastly putting 
phonemes together and being able to read it aloud as /dɒg/. In other words, this is called 
sounding out. Cook (2004) notes that the units of letters can differ in size – e.g. two letters <th> 
or even three letters as in <dge> in <badge>. This route, though, does not connect the words 
said out loud to their meaning (Dagarin Fojkar et al. 2011). Languages which are 
orthographically shallower typically use this reading process.  
The second, alternative approach which Cook (2004) describes as the lexical route where a 
reader turns a written symbol like <€> into the item ‘euro’, which already has the pronunciation 
/jʊərəʊ/, but does not pronounce it. Each person consults his or her own mental lexicon where 
the word’s meaning, use, pronunciation, etc. are stored. The individual letters are ignored here, 
and the word is processed as a whole (Dagarin Fojkar et al. 2011). Orthographically deeper 
languages and languages which have a logographic system are more prone of using the lexical 
route as their letters or graphemes do not necessarily match the language’s phonemes.  
Cook (2004) explains that every word can be perceived through either phonological or lexical 
route with both of the routes having the same result. This means that a word like <day> can be 
read both phonologically and lexically. The exceptions here are logographic writing systems 
and symbols like <+> that represent whole words and cannot be read aloud using phonological 
route, because the rules for letter-to-sound correspondence do not apply here. People favour the 
phonological route when encountering new and unknown words which is also a proof of the 
route itself existing. A made-up word like <thardy> can still be read using the phonological 
route and the rules of pronunciation of that language. Interestingly, people tend to use lexical 
route for everyday words and functional words because it is faster than taking the phonological 
route. Cook (2004) gives an example of the word <yacht> which cannot be read phonologically 
because here rules of pronunciation do not apply. Thus, the word must be accessed from the 
mental lexicon with its exceptional pronunciation. 
A person who has learnt the skill of reading benefits more from it than just understanding the 
written language. According to Brewster et al. (2002), a person who learns to read gains certain 
types of awareness. These are: 
 
• Awareness and knowledge about print: Knowing that the print is linked to speech and 
has a certain direction, 
• Graphophonic knowledge: Knowing that certain sounds occur together in words, 
• Lexical knowledge: Knowing that some words are more frequent in everyday speech 
and that some words appear together (e.g. collocations),  
• Syntactic knowledge: Knowing what comes after certain words or sentences,  
• Semantic knowledge: Awareness of different cultures and life experiences.  
These types of knowledge and awareness are already present when learning a new language 
which makes the process of mastering reading in this new language easier.  
2.1.2. English and Slovene Writing Systems 
Europe’s nations use writing systems that are alphabetic. Most of them originate from the 
Roman alphabet, while some use Cyrillic and Greek alphabets (Cook 2004). English and 
Slovene are both based on the Roman alphabet, but each of them has some letters that the other 
does not, e.g. Slovene: č, š, ž; English: q, x, y, w (Toporišič 2003; Carney 1997). The alphabetic 
writing systems can differ from one another not only because of different letters, but also 
because of how the letters are linked to the language’s phonemes. Here, the concept of 
orthographic depth is once again used. 
Slovene is a phonetic language with a shallow orthography. Phonetic languages are known for 
their almost full letter-to-sound or sound-to-letter representation. Some of such languages are 
Finnish, Italian, and Spanish (Cook 2004). This means that almost every phoneme is linked 
with a letter from the language’s alphabet and vice-versa (Dagarin Fojkar et al. 2011). Slovene 
writing system has 25 letters which represent 8 vowel phonemes and 21 consonant phonemes 
(Toporišič 2003: 4; 69).  
The English language, on the other hand has deep orthography. Having around 21 vowels (14 
monophthongs and 7 diphthongs) and 24 consonants, but only 26 letters to represent them 
creates a problem for the learner of the language (Cook 2004). This is especially true for foreign 
learners as different languages have different level of orthography according to the scale Katz 
and Frost (1992) proposed.  
2.2. Methods of English Literacy Instruction 
English language has become a lingua franca in the last decades, so it would be reasonable to 
think that the methods of teaching literacy are sophisticated, effective, and most of all elaborate. 
 
The truth is quite the opposite. In the USA, up until the end of 20th century, two main approaches 
had constantly interchanged. One was a top-bottom approach and the other a bottom-up 
approach. 
The methods of teaching English writing and reading can be divided into two subcategories: 
top-bottom approach and bottom-top approach. Parker (2019) describes top-bottom methods as 
teaching whole words first based on visual differences between them (e.g. <t> and <r> in date 
and dare) instead of phonological. The visual differences then rely on the learner’s schemata 
and experiences which then help connect the word with a meaning (Dagarin Fojkar 2014). The 
methods that fit into this category are the whole-word method and even analytical phonics, 
though the latter focus on differences in phonemes only after learning the so-called sight words. 
The bottom-top method, on the other hand, starts at teaching learners the smallest parts of words 
which are phonemes and focusing on the phonological differences between them (e.g. /æ/ and 
/ɒ/ in tap and top). Then it moves to syllables, whole words and so on. Parker (2019) reports 
that such method teaches phonemic awareness which is dealing with the smallest parts of 
sounds – phonemes. Gaining phonemic awareness helps one to be able to notice the differences 
between sounds, to divide words into sounds and isolate them, and lastly, to blend and 
manipulate them (Dagarin Fojkar 2014). 
The three methods of teaching spelling in English classes described in this thesis are whole-
based method, phonics method, and Phono-Graphix™ method. This chapter describes different 
methods of literacy instruction, their history and efficiency. 
2.2.1. Phonics  
Phonics is a bottom-up approach which means that the smaller parts are looked at first and then 
gradually the whole is taught. Parker (2019) describes how the method looks. First the main 
sounds were taught and then the letters. There are 26 letters and 44 sounds in English. This does 
not sound like a lot of work, but Stirling (2001: 42) explains that the 20 English vowels can be 
represented in 160 different letter combinations, and 24 consonant sounds in over 100 
combinations. Considering that English language is phonetically highly irregular, it would take 
around 600 rules to analyse English spelling in a phonological way. There would still be plenty 
of exceptions to these rules as Wren (n.d. cited in Stirling 2001: 42) reports.   
The two recent types of phonics are analytic phonics which had generally been used from 2000 
to 2007, and its follower – synthetic phonics. Get Reading Right (n.d.) describes the key 
differences of these two approaches and how they treat sounds. A major part in analytic phonics 
 
was guessing the pronunciation of words on the emphasis of the first sound in a word, while 
synthetic phonics involves blending of sounds. The older method is about giving emphasis to 
the initial sounds in words, rhymes, and word families while the younger method pays attention 
to identifying and hearing all phonemes in words. Teaching spelling is not connected to 
teaching reading in analytic phonics. On the other hand, synthetic phonics teaches children that 
sounds and letters are closely linked and that the code is reversible. Still, only synthetic phonics 
is essentially a true bottom-up method as analytic phonics requires learners to learn some sight 
words (Parker 2019). Parker gives examples of the method with words like <boat>, <boy>, and 
<bed>. A learner needs to memorise these sight words and is then helped to discover that the 
letter <b> represent the sound /b/.  
These are the main differences of the two phonics approaches. Both methods were an answer 
to the look-and-say approach which is essentially a whole-word method. This method taught 
children reading by showing them flashcards of pictures with words written underneath. They 
were expected to learn to read by connecting the word with the picture and memorising it by 
heart.  
The phonic approach was criticized because the English language is very unpredictable because 
of its deep orthography. It isolated the language too much from the context as well and there 
were too many rules to be learned. The examples that were offered were only written for the 
purpose of learning and practising and were not taken from real life. Furthermore, supporters 
of whole-word method like Gill (1912; cited in Emans 1968: 604) criticised the phonics 
approach that the reading speed using phonics was too slow in comparison with the whole-word 
method, and the comprehension using whole-word approach was superior to phonics as 
Garrison and Heard reported (1931 as cited in Emans 1968: 604).  On the other hand, the 
national reports made in the UK (Rose 2006) and Australia (Rowe et al. 2005) determined that 
systematic phonic approach yields better results in reading than non-phonic approaches.  
 
2.2.2. Whole-Word Method  
The whole-word method or look-say method was an answer to the phonics approach in the first 
half of the 20th century. This method was born from the Whole Language approach. To teach 
reading, books like Dick and Jane series were used which were namely drills for sight words. 
Parker explains that books like readers were used after children learnt up to 50 sight words. The 
 
books contained unknown words which were accompanied with the already-learnt words and a 
picture which helped learners to recognize its meaning.  
After this method had been used in schools in the US for a couple of decades, Richard Flesch 
wrote a book in 1955 named Why Johnny Can’t Read which criticizes the approach by saying 
that memorizing words and guessing the meaning of unknown words is not a way to pursue the 
skill of reading. Surprisingly, Flesch did not offer a good alternative for teaching reading 
(Parker 2019). Still, the publishing of this book started what was called the Reading Wars and 
after time produced more efficient methods of reading based on phonics.  
The main argument against the whole-word method is still that the English language has a 
sound-based writing and that it treats the language like it is a logographic language with 
meaning-based writing like Chinese (Parker 2019). What is more, Dagarin Fojkar (2014) 
reports that people who do not agree with this method claim that a learner cannot remember all 
the words necessary in ordinary day-to-day communication. She also claims that having rules 
and applying them when encountering new words is easier.  
2.2.3. Phono-Graphix™ Method  
Phono-Graphix™ was an answer to the reading war and constant interchanging between the 
phonics and whole-word method. It was developed by Carmen and Geoffrey McGuinness in 
1998 at University of South Florida. They carried out a clinical study with learning disabled 
students and bad readers and had a success rate of 98% with teaching them to read in just 12 
weeks (McGuinness & McGuinness 1999: 12). They used this research and other studies with 
similar results to gain the confidence of publishing the book The Reading Reflex and then 
teaching the Phono-Graphix method in schools. The method approaches teaching reading from 
sounds first and then linking them to symbols. It changes the perspective of teaching spelling 
from the notion that letters “make” sounds, but that “they represent sounds” (McGuinness & 
McGuinness 1999: 13). This is the first and major difference/step away from the phonics 
approach.  
The method itself is based on 7 subskills that are necessary for reading perfectly. 
1. Ability to scan from left to right. 
2. Ability to match visual symbols to auditory sounds. 
3. Ability to blend discrete sound units into words. 
4. Ability to segment sounds in words 
 
5. Ability to understand that sometimes two or more letters represent a sound 
6. Ability to understand that most sounds can be represented in more than one way. 
7. Ability to understand that some components of the code can represent more than one 
sound.  
(McGuinness and McGuinness 1999: 14) 
The first ability seems obvious to everyone who has already learnt to read a language with such 
code, but for people coming from cultures where the direction of writing differs it could pose a 
problem. Reading requires one to match visual symbols to auditory sounds, like mentally 
linking the letter <p> to the sound /p/. Blending and segmenting sounds are closely intertwined, 
as both are about the manipulation of sounds. The last three abilities are about the representation 
of sounds, how more than one letter can represent a sound (e.g. knowing that letters <dge> 
represent the sound /dʒ/, how the majority of sounds can be spelled in more than one way (e.g. 
some of the ways the sound /eɪ/ can be spelled are <a> as in <face>, <ay> as in <day>, <ai> as 
in <pain> etc.), and how some symbols can be used to represent more than one sound (e.g. <o> 
can represent the sounds /ɒ/ as in <top> or <oa> representing /oʊ/ as in <toast>).  
In the end, the combination of all methods is the best for literacy instruction. Dagarin Fojkar 
(2014) summarises three researchers’ results (Brown 2007, Nuttall 1996, and Weaver 2002) 
saying that readers usually switch between reading methods. For example, using a top-down 
approach to guess the meaning of a word and then using a bottom-up approach to check if this 
is a real meaning. So, a balance between one and another approach and using them evenly give 
the best results.  
 
 
2.3. Methods of Teaching Literacy in Slovenia 
Slovenia also has a long history of interchanging methods of teaching reading. The methods 
that have been used for the last 200 years are the global method, analytical method, synthetical 
method and analytical-synthetical method. Golli (1991) writes that although there are pros and 
cons of using these methods when teaching, the main assumption remains that the eclectic 
approach yields the best results.  
 
2.3.1. Synthetic Method 
Synthetic method looks at the letters on their own and later assign a certain sound to them. 
Pečjak (2010) claims that this requires a vast amount of abstraction to convert the concrete 
visual symbol (e.g. letter) into an abstract symbol (e.g. voice).  
Golli (1991) describes a few different techniques that teachers use or have used in the past, 
especially when teaching individually. The first one is the spelling method which is the oldest. 
Students had to first learn the name of the letters in the alphabet, frequently adding the sound 
<e>, and later spell words with the names of the letters. For example, the word sonce would be 
spelled es-o-en-ce-e. The method was abandoned due to being too hard and inappropriate. It 
was later replaced by phonemic blending where the sounds of the alphabet were taught first 
which helped the students to connect the sounds into syllables and words. Pečjak (2010) 
explains that some aspects of this method are still used today, especially with children who have 
trouble remembering individual letters. These are method of natural sounds, interjection 
method, phonomimics, and phonographic method. The final synthetic method of teaching 
reading is the syllabic method which teaches students to familiarise themselves with syllables 
as individual units. Then they combine them to create words.  
Golli (1991) outlines some advantages and disadvantages of synthetic method, the main 
advantages being the systematic plan of teaching and that all students learn the same things at 
the same time. On the other hand, the method gains criticism because of teaching first the 
isolated sounds. A learner does not necessarily know that words can be cut into syllables and 
phonemes and is only aware of words as whole. The process of sounding out phonemes keeps 
him or her so busy that it is impossible to comprehend the text. 
2.3.2. Analytic Method 
Pečjak (2019) describes the analytic methods as methods that stem from the whole – from the 
text, sentence, or word. Through analysis of the whole, the learner reaches the individual sounds 
and letters. One abandoned method is the method of Jacotot or the text method. This method 
saw the student reading a longer text with the teacher’s help. By repeating the same sounds in 
the words, the learner became aware of the connection between certain sounds and letters. The 
other method is Rostohar’s method of teaching reading. There is a string of words to and from 
which letters are added or taken.  
The analytical method is still used today, for example in the 2nd grade, the students first learn 
the words where a certain letter appears and after that they learn the letter itself. There are two 
 
types of analyses that are both used in this method: visual analysis (letters) and sound analysis 
(phonemes).  
The main advantage of analytical method is that the learner is capable of looking at the word 
as a whole and knows the importance of comprehension. Golli (1991) emphasizes that because 
learners start from the known parts of language (words and sentences) and then learns of the 
unknown (letters and sounds), the teacher can guide the student to visual and sound analysis. 
What is more, learners at the same time practice this skill with writing.  
Nevertheless, this method proved to be too tough for some students because they are unable to 
learn two or more sounds and letters in the same lesson.  
For this reason, a combination of synthetic and analytic method proved to achieve best results 
when teaching reading.  
2.3.3. Global Method 
The whole-word method or global method is similar to the analytical method in the sense of 
their starting points. Both methods look at words, sentences, and texts as a whole, but the global 
method does not include any analysis of the smaller parts. Students learn to read by repeating 
the units until they can recognise the written words as a whole. When writing they remember 
the visual image of the word and write it down (Pečjak 2010). 
The main advantage of the global method is that learners mentally comprehend the word and 
its meaning at once. Golli (1991) also suggests the disadvantages of the method which are that 
it does not pay attention to the differences between individual learners. What is more, the learner 
merely guesses the meaning of the words based on the visual characteristics and is left to 
themselves to make a simple analysis of the word. He or she also does not familiarise 
themselves with specific sound and visual word structures and in some cases does not learn the 
direction of reading. Finally, the method is criticized because the process of repeating the words 
until they know them by heart is too long and the learners’ minds are not active while doing so.  
2.4. English Literacy Instruction in Slovenia 
Slovene children come across a foreign language even before they become enrolled in the 
school system. EFL is present in schools from grade 1 as an elective non-compulsory subject. 
The National Curriculum for foreign language in the 1st Grade (2013) lists the main aims as 
gaining recognition of foreign languages and awareness of different cultures. Furthermore, 
children should be able to recognize the phonic system of a foreign language.  
 
From grade 2, learning a foreign language becomes obligatory for all students. The main aims 
listed in the National Curriculum for Foreign Language in the 2nd and 3rd Grades (2013) that 
differ from the ones mentioned above are the use of pre-writing and writing exercises to develop 
reading and writing ability, especially towards the end of the 3rd grade. Furthermore, the 
minimal aims for writing and reading in the curriculum are recognizing the basic, frequently 
used vocabulary and understanding simple and known words with or without the support of 
visual materials. The main aims do not mention the pronunciation, while here are a few points 
in the operational aims section. Children should develop sound sensibility and recognize the 
characteristics like rhythm, intonation, and pronunciation (2013). What is more, they should 
familiarise themselves with the relationship between letters and sounds and distinguish how 
words are spelled and how they are pronounced. 
As the process of Slovene literacy instruction takes place from the 1st grade, children should be 
literate by the end of grade 3 when English letters are introduced to English classes. 
Unfortunately, the curriculum for foreign language mentioned above (2003) does not offer any 
concrete activities or plans for teachers to know how, when, and in what way to teach new 
letters (q, w, x, y).   
In the 2nd cycle, children learn and use the basic principles of English writing system and the 
connections between letters and sounds. Furthermore, they read short fictional and real texts 
(e.g. birthday invitation). The National Curriculum for English (2016) also provides the 
minimal standards which students in the 2nd cycle should achieve. One of them is writing short 
simple single-clause sentences and short texts as well by using frequently used words. They 
should also be able to read short texts, comprehend them, and summarise what the main idea 
is. 
It would be expected that because of the frequent use of the phonic (synthetic-analytic) method 
when teaching reading in Slovene, it would also be present in English classes. Dagarin Fojkar 
et al. (2011) explain that this is not true with the global method being the most prominent in 
English literacy instruction in Slovenia. One could even say that the knowledge of writing and 
reading comes unexpectedly, because the focus is often on speaking and listening, especially in 
the 1st cycle. Teachers are not obliged to teach reading and writing in English until the end of 
grade 3. Even after that, it is expected of students to learn spelling on their own and by heart 
with no extra tips. On the other hand, Dagarin Fojkar (2014) reports that the effect of using the 
eclectic approach when teaching literacy helps students to achieve proficiency in writing and 
reading in English faster and easier. 
 
2.5.  Frequent Problems with EFL Literacy Instruction 
As it is with every skill that people learn, a transfer of previous knowledge happens when 
learning new language as well.  Koda (2005) points out that the features from L1 influence how 
L2 is acquired. Furthermore, transfer of knowledge and skills from L1 to L2 can be positive or 
negative. The main difference between them is that positive transfer helps a learner to acquire 
a skill or learn something faster, while the negative transfer does the opposite thing and slows 
down the learning process. Grabe and Stoller (2001) write that “transfer of L1 knowledge to L2 
reading may support comprehension but it may also interfere with comprehension.” 
Skela, Sešek and Dagarin (2009) differentiate between three transfers that are important when 
teaching literacy to young learners: the native writing system, the native phonological system, 
and the connection between the phonological awareness and writing in the foreign language. 
Some aspects of negative transfer are described by Zorman (2011). She explains that negative 
transfer in reading and writing happens in the areas of phonology, phonological-graphical 
knowledge, and spelling conventions.  
According to Zorman (2008), there are three problems that can occur in the field of phonology:  
- Breaking down a stream of connected speech into individual words: the ability to know 
when the words in speech end and new words begin   
- Phonological discrimination: as people grow up, their ability to differ between certain 
similar sounds becomes weak. For example, a Slovene speaker has problems 
discriminating between the sounds /d/ and /ð/ or /t/ and /θ/.  
- Pronunciation of sounds that are different from their own phonological system: because a 
certain sound in L2 may not exist in L1, it would be adapted to a sound from L1 (e.g. /ð/ 
to /d/). 
Thus, a common way of negating or avoiding the effects of negative transfer is by the teacher 
emphasizing the most common mistakes and helping students gain stronger phonological 
awareness. Furthermore, with positive and negative transfer in mind, Zorman (2008) instructs 
that the teacher must identify which “levels of phonology, phonological awareness, and 
grapheme-morpheme correspondences acquisition” appear in connection with the two 
languages and can be transferred from L1 or plainly prevented or limited.  
 
3. Design and Methodology 
The aim of this research was to find out which coursebooks include elements of literacy 
development. As stated in Dagarin Fojkar et al. (2011), students are expected to learn spelling 
for English words mostly by heart, which is essentially a whole-word method, even though it 
was proven that an eclectic approach that has elements of both bottom-top and top-bottom 
methods yields best results as reported by Dagarin Fojkar (2014).  
Dagarin Fojkar (2014) and Kusiak (2011) address the role of coursebooks in English classes 
when teaching literacy. They report what kind of activities and exercises should be present in 
coursebooks to help raise phonemic and phonological awareness and consequently develop 
literacy.  
As explained by Dagarin Fojkar et al. (2011), the most prominent method in coursebooks is a 
top-bottom method and for this reason, the exercises and tips that mainly use bottom-up 
approaches (e.g. phonics), develop phonological skills, and strengthen phonemic awareness 
were searched for in the coursebooks. In some cases, exercise books had such tasks and 
exercises. If they had them, they were included in the analysis as well. All the chosen 
coursebooks are approved for use in Slovene primary schools.  
 The analysed coursebooks are:  
- 4th grade: Super Minds 1 (Puchta et al. 2018a), Super Minds 1 Workbook (Puchta et al. 
2018b), My Sails 1 New (Jesenik et al. 2010), Happy Street 1 (Maidment and Roberts 
2009a), and Happy Street 1 Activity Book (Maidment and Roberts 2009b)  
- 5th grade: Super Minds 2 (Puchta et al. 2018c), Super Minds 2 Workbook (Puchta et al. 
2018d), Hi There! 5 (Marangon and Richieri 2010), Happy Street 2 (Maidment and Roberts 
2010a), and Happy Street 2 Activity Book (Maidment and Roberts 2010b) 
- 6th grade: Messages 1 New Edition (Goodey and Goodey 2017), Touchstone 6 (Skela et al. 
2009), Think 1 (Puchta et al. 2019a), and Think 1 Workbook (Puchta et al. 2019b). 
The research tried to answer the following questions: 
1. Do the coursebooks have explicit phonological instruction? If yes, which aspects of 
phonology are primarily dealt with? 
2. Do the coursebooks address the letter-sound correspondence and how do they present 
it? 
3. Do the coursebooks teach the English alphabet? 
 
4. Do the coursebooks strengthen phonemic awareness? If yes, how do they do that? 
5. Which method of teaching literacy is most present in the coursebook? 
 
4. Analysis of Data 














Super Minds 1 Yes Implicit Yes Yes (chants, 
songs, rhymes) 
Global  
Happy Street 1 No No No Yes (chants, 
songs, rhymes) 
Global  
My Sails 1 New No No Yes Yes (chants, 
songs, rhymes) 
Global  
Table 1: Analysed Coursebooks - Grade 4 
 
 
4.1.1. Super Minds 1 
Super Minds 1 offers explicit phonological instruction. Each chapter focuses on a specific ‘letter 
sound’ as it is called. The letter sounds that are taught in the coursebook are a, e, i, o, u, h, sp 
and st, g, and ee and ea. Through the comics students learn about each of these letter sounds. 
The sound is then highlighted and used in a sentence e.g. “A fat rat in a black bag.” (Puchta et 
al. 2018), which students must listen to and say it out loud to practice it. The coursebook teaches 
about letter-sound correspondence, but only for the mentioned sound letters and not for others 
which students must figure out on their own. In the first chapter, the students are familiarised 
with the English alphabet, but only through a song. There are two methods of teaching literacy 
in the coursebook. The most prevailing one is the whole-word method, because students are 
 
mostly expected to learn the words on their own. The other method is synthetic phonics with a 
bottom-up approach.  
  
Figure 3: An example of a song with rhymes (Puchta et al. 
2018a: 30) 
Figure 1: A phonological segment (Puchta et al. 2018a: 33) 
Figure 2: An exercise to practice pronouncing a consonant (Puchta et al. 2018b: 
75) 
 
4.1.2. Happy Street 1 
In Happy Street 1, there is no explicit phonological instruction. Furthermore, the coursebook 
does not include any exercises to teach letter-sound correspondence or the English alphabet. 
On the other hand, phonemic awareness is developed a little with the use of chants and songs. 
With the use of tasks with instructions like “Listen and say” children may become familiar with 
the language, but this would not be helpful in connection with strengthening their phonemic 
awareness. The activity book, on the other hand, has one rhyming exercise in each unit which 
implicitly addresses the basic sounds and shows that words can differ in spelling, but have 
similar or the same sounds and vice-versa. The example below features the phoneme /eɪ/, which 
appears in three different words: eight, cakes, and plate. Children subconsciously learn that 
these three words have the same main sound, even though they are not spelled the same. The 
main skills that are developed in the coursebook are reading and listening. The coursebooks 
include some rhymes which could indirectly help learners become aware of the differences in 
spelling and pronunciation, and the same stands for the activity book. The main method in this 







4.1.3. My Sails 1 New 
Similarly, My Sails 1 New does not contain explicit phonological instruction. Furthermore, it 
also does not teach explicitly letter-sound correspondence. Some implicit teaching happens 
through rhymes in songs where the spelling of words differs, but the sounds are the same. It 
does, though, have more focus on the English alphabet, compared to the other two coursebooks 
analysed. There are three pages dedicated to teaching the English alphabet. The coursebook has 
Figure 4: A rhyming segment from the activity book (Maidment and Roberts 
2009b: 37) 
Figure 5: An example of a song with 
rhymes (Maidment and Roberts 
2009a: 40) 
 
strengthening of phonemic awareness through songs, chants, and rhymes. What is more, there 
is a game of I spy which can be used to practice words that begin or end with the same sound 



















Super Minds 2 Yes Implicit No Yes (songs, chants, 
rhymes, tasks) 
Global 
Happy Street 2 No No Yes Yes (songs, chants, 
rhymes) 
Global 
Hi there! 5 No No Yes Yes (songs, 
rhymes) 
Global 
Table 2: Analysed Coursebooks - Grade 5 
 
4.2.1. Super Minds 2 
Super Minds 2 picks up where Super Minds 1 left off. It still has explicit phonological 
instruction, as all 9 chapters teach ‘letter sounds’. This time it goes as far as teaching four letter 
sounds in one chapter. The letter sounds that are taught are: ee and ea; ie and y; tr, gr and dr; w 
and wh; oo; a_e, ai and ay; u_e, ew, ue and oe; o, oa, and o_e; and finally z and s. The 
coursebook follows the same principle as before. First there is a comic and a story, then there 
Figure 7: An exercise to practice the English alphabet 
(Jesenik et al. 2010: 32) 
Figure 6: An example of a song with rhymes 
(Jesenik et al. 2010: 40) 
 
is an exercise where students have to find a person who says a sentence where the specific letter 
sound is highlighted (e.g. “Can you see my keys?” (Puchta et al. 2018: 17)). Next, the students 
listen to a recording where a sentence that contains more of the same letter sound is uttered. 
Finally, they must repeat the sentence (e.g. “Eat your cheese and peas! Then brush your teeth, 
please.” (Puchta et al. 2018: 17))  
The workbook has got on exercise in each unit to help students become aware of two similar, 
but different sounds. Again, the letter-sound correspondence is not taught directly, but it is 
implied through exercises mentioned above. There is no mention of the English alphabet, 
probably because it had already been taught in Super Minds 1. The method of teaching literacy 
is phonics combined with the global method, as there are only two tasks dedicated to a certain 
letter sound in each chapter. Pronouncing words like pronouns, fillers, and other most common 
words in the English language is not dealt with. Thus, the most prominent method in the 
coursebook is the whole-word method.     
Figure 8: An example of a song with rhymes 
(Puchta et al. 2018c: 14) 
Figure 9: Letter-sound printed in bold (Puchta et al. 2018c: 113) 
Figure 10: An exercise to sort words into two different groups according to their 
sounds (Puchta et al. 2018d: 75) 
 
 
4.2.2. Happy Street 2 
In terms of explicit phonological instruction, Happy Street 2 does not offer any. The same is 
true of letter-sound correspondence. The main difference from Happy Street 1 is that it does 
focus on the English alphabet and even has a game of I spy to practice the letters which helps 
to develop phonemic awareness. Following a similar principle as Happy Street 1, the activity 
book has not one, but two exercises aimed at developing phonemic awareness. These two tasks 
appear in each unit in order to help learners become aware of the similarity and differences 
between spelling and sounds. One exercise is the same as in the previous activity book, which 
is the so-called “Rhyme Time”, while the other is a new one, called “The Sound Machine”. 
“Rhyme Time” does not differ in any way from the activity book used with Happy Street 1 as 
it has the same goals: to implicitly teach learners about the differences in spelling and sounds 
and teaching them where to put word stress. In the other exercise, the learners must put words 
into two groups according to the main vowel sound. For example, in the exercise below, the 
words listed contain either sound /e/ or sound /eɪ/. The words must be uttered out loud in order 
to hear the difference and sort them accordingly. Other than that, sounds and spelling are not 




Figure 11: An example of a song with rhymes 
(Maidment and Roberts 2010a: 10) 
Figure 12: A sorting exercise called "Sound Machine" (Maidment and Roberts 
2010b: 27) 
 
4.2.3. Hi there! 5 
Hi there! 5 does not have any explicit phonological instructions. There is no letter-sound 
correspondence in the coursebook. The English alphabet is taught in it and there are a couple 
of exercises dedicated to learning and practising spelling. Apart from some songs and chants 
with rhymes, there is no activities that would strengthen phonemic awareness in any other way. 
The coursebook does not offer any helpful tips and exercises to learn about the difficulties of 

















Messages 1 Yes No Yes Poems with 
rhymes, tongue 
twister, chant  
Global 




Think 1 Yes No Yes No Global 
Table 3:  Analysed Coursebooks - Grade 6 
 
Figure 13: A song with rhymes (Marangon and Richieri 2010: 14) Figure 14: An alphabet exercise (Marangon and 
Richieri 2010: 29) 
 
4.3.1. Messages 1 New Edition 
Explicit phonological instruction is present in the coursebook Messages 1. Throughout each of 
the ten units, there are some exercises to learn about rhythm, intonation, word and sentence 
stress, the pronunciation of plural nouns and 3rd person verbs, and differences between long and 
short vowels. To specify, the coursebook teaches the sound / ð/; nouns in plural form that end 
with sounds /s/, /z/, and /ɪz/; /ɒ/ and /ɔ:/; verb in 3rd person singular and /s/, /z/, and /ɪz/; stress 
and intonation in questions, the difference between /ɪ/ and /i:/; stress in sentences; the 
differences between /æ/, /ɑ:/, and the weak form /ə/; pronunciation of -ing /ɪŋ/; and stress in 
words. Again, letter-sound combination is not addressed in the coursebook.   
English phonetic symbols are introduced, but not explained in depth. This means that the 
students must figure out what sounds the symbols represent with the help of teacher or audio 
material. The English alphabet is located in the pre-unit. Because students have already learnt 
it, they just need a revision. There are rhymes in a chant and in a poem. Another exercise in the 
coursebook that develops phonemic exercise is a tongue twister exercise. The exercises that 
focus on pronunciation are clearly a bottom-up approach like synthetic phonics. Still, the 
method that prevails in Messages 1 New Edition is the whole-word method.    
 
 
Figure 16: A rhyming chant with different pronunciation of 
plural -s (Goodey and Goodey 2017: 37) 
Figure 15: A tongue-twister exercise (Goodey and Goodey 
2017: 105) Figure 17: Two word-stress exercises (Goodey 
and Goodey 2017: 23) 
 
4.3.2. Think 1 
Think 1 offers explicit phonological instruction. In each unit, there is an instruction to go to 
page 110 where there are three tasks that teach about a certain aspect of phonology. These 
aspects are: intonation in WH-questions; vowel sounds – adjectives; this/that/these/those; word 
stress in numbers; present simple verbs – third person; long vowel sound /eɪ/; long vowel sound 
/ɔ:/; intonation – listing items; intonation – giving two choices; and /ðə/ or /ði:/.  Furthermore, 
English phonetic symbols are introduced, but there is no explanation what sound a certain 
symbol represents. The exercise book similarly offers a pronunciation section at the end of the 
book with ten exercises that correspond to each of the ten units.  There is no explicit addressing 
sound-letter correspondence in the coursebook.  
At the start of the course book, the pre-unit also reintroduces the English alphabet with three 
exercises to practice spelling out loud all letters. Phonemic awareness is developed with 
listening exercises, with a text throughout which a sound is repeated and highlighted. There are 
no songs or chants in the coursebook, and no rhymes as well. The method used most frequently 
in the coursebook is the whole-word method, but as each unit has three tasks dedicated to 
specific phonetic feature, this means the whole-word method is not the only one. The other 
method is the synthetic method that focuses on specific sounds, but it is not the prevailing one.  
  
Figure 18: An exercise with specific sound (Puchta et al. 
2019b:101) 
Figure 19: Exercise with word stress (Puchta et al. 2019a: 110 ) 
 
4.3.3. Touchstone 6 
Touchstone 6 has a dedicated pronunciation section of at least two pages in each of the five 
units. Thus, it has explicit phonological instruction. The coursebook focuses on the differences 
between two sounds, on silent letters, how the same letter is pronounced in different words, 
words and sentence stress, and intonation. Furthermore, the symbols of English phonetic 
alphabet are in the coursebook to help students distinguish between the same letter being 
pronounced differently in different words.  
Touchstone 6 also shows letter-sound correspondence by having the letters that are pronounced 
differently in the colour red. With the help of the teacher and the recordings, the students are 
able to learn the basics of sound-letter combinations. First there is a presentation of the 
difference between two sounds, then there is usually practice of some sort. The coursebook 
teaches the English alphabet in the first unit. The letters are written on their own and on their 
side, there are English phonetic symbols to show how the letters are pronounced. What is more, 
the letters are then divided into 7 groups by how the main sound in their pronunciation.  
Phonemic awareness is developed in Touchstone 6 with poems and chants that contain rhymes. 
There is even a poem where students must put words from a box into the poem to make the 
rhythm flow and match the rhymes. With activities like putting words with the same letter, but 
different sounds into separate groups phonemic awareness is strengthened as well.  
Figure 20: An intonation exercise (Puchta et al. 2019a: 111) 
 
The most prominent method in the coursebook is a synthetic phonic approach. The method 
focuses on the sounds individually and then on whole words, which is a bottom-up method. On 
the other hand, as the coursebook does not entirely revolve around this approach, it is safe to 
say that the approach used is eclectic. In the rest of the coursebook, it is expected of students to 
learn the spelling and pronunciation most of the words without having a pronunciation guide, 









Figure 21: Two exercises to practice different pronunciations of -s (Skela et al. 2009: 
71) 
Figure 23: Differentiating two sounds (Skela et al. 2009: 
72) 
Figure 22: An example of a song with rhymes 
(Skela et al. 2009: 184) 
 
5. Discussion 
There is a pattern that can be seen from the analysis of these coursebooks. It seems that most 
coursebooks for grades 4 and 5 do not pay any attention to teaching students about 
pronunciation and literacy development. Grade 6 coursebooks, on the other hand, have at least 
one or two exercises per unit that teach spelling or pronunciation There are some exceptions 
though.  
As it is evident from Table 1, the only one of grade 4 coursebooks that does not teach the 
English alphabet is Happy Street 1. What is more, it does not focus on developing literacy or 
helping students with pronunciation at all, because its only means of doing so are by using 
songs that rhyme and a special task in the activity book. This is not enough. The coursebook 
that is the most successful in developing literacy is Super Minds 1, as it has dedicated exercises 
in each unit which strengthens phonemic awareness of students. It is also the only one that does 
so by using a phonics approach instead of relying only on the global method. My Sails 1 New 
sits comfortably in the middle of them, even though it leans slightly towards Happy Street 1 in 
terms of usefulness in teaching literacy. It does teach the English alphabet, but apart from songs, 
chants, and rhymes, there are no other special exercises that could contribute to literacy 
development. The method of teaching literacy in the analysed coursebook is the global method, 
even though some of them have dedicated tasks to teach literacy through other approaches.   
Grade 5 coursebooks are similarly constructed as grade 4 coursebooks, but they are upgraded a 
little, as it can be seen in table 2. For instance, Happy Street 2 teaches the English alphabet and 
has a few more exercises, tasks, and games which help develop literacy. Furthermore, it has an 
extra exercise in each of the units in the activity book where students must sort words into two 
groups, according to the main sound. Again, the coursebook which has the most success in 
teaching literacy is Super Minds 2 and does so by using phonics approach combined with the 
global method. Hi there! 5, on the other hand, contributes the least to teaching students literacy, 
because apart from teaching the English alphabet, there are no other activities. There is only a 
handful of rhyming chants and songs, but not nearly enough. Like grade 4 coursebooks, the 
method which is the most apparent in the analysed coursebooks is the global method. 
Coursebooks that are used in grade 6 are quite different from those in the previous grade. 
Looking at table 3, it is clear they all feature some form of phonological instruction (e.g. 
intonation drills, stress patterns etc.), although Touchstone 6 is the only one that provides 
explicit insight on how different letters correspond with sounds and how spelling affects 
 
pronunciation. They all feature the English alphabet, though it serves only as a revision. The 
only coursebook that does not strengthen phonemic awareness by using poems, chants, and 
songs is Think 1. Furthermore, comparing all three coursebooks, Think 1 is the weakest of them, 
because it has the least content for developing literacy. Messages 1 is better, because its tasks 
are integrated into each of the units and it helps develop literacy with more tasks. Touchstone 
6 is the most successful in doing so, as it has the most exercises dedicated to literacy instruction 
and pronunciation. Furthermore, it is the only one that promotes equally both global and phonics 
approaches. The other two have bottom-up approach tasks as well, but throughout them, the 
global approach is more prominent, leading to students developing reading and writing skills 
mostly unintentionally and unsystematically. 
As Dagarin Fojkar (2014) reports, teachers of English use songs, rhymes, tongue twisters etc. 
mostly for developing listening and speaking skills and not to improve reading and writing 
skills. None of the coursebooks offer systematic literacy instruction which is why it all depends 
on teachers to help students develop phonemic awareness, to teach them different sound-letter 
combinations, and enable students to develop literacy in English language. The case is that 
students are mostly left on their own to figure out how irregular and unpredictable English 




6. Conclusion  
Reading is a skill which has an impact on most of our lives because it is nearly essential for a 
functioning life in the 21st century. It would be logical that textbooks offer plenty of such 
tasks, exercises, and content that would encourage literacy development from the earliest age. 
The main objective of this research was to gain an insight into English literacy instruction in 
the second cycle of primary schools in Slovenia. 
The literature review of this thesis first explained exactly how the process of reading works. 
The main point is that reading consists of decoding the written language and understanding it. 
This can be done either phonologically or lexically. How it is done depends on the writing 
system of the language and how deep is it orthographically.  
The second part looked at methods of English and Slovenian literacy instructions. The main 
two divisions are bottom-up and top-bottom approaches. Bottom-up methods are synthetic 
phonics, analytic phonics, and Phono-Graphix™ which all teach reading by first focusing on 
sounds and letters and then advancing to words as whole. On the other hand, the whole-word 
method, being a top-bottom approach, teaches learners to learn words as a whole. The 
approach that works best is the eclectic approach as it combines all methods. 
The third part of literature review focused on literacy development works in EFL classes in 
Slovenia and what the National Curriculums expect of students to learn. Lastly, some of the 
frequent problems of literacy development in foreign language classes in Slovenia were 
outlined. 
The empirical part of the research was done by analysing six coursebooks that are used in 
grades four, five, and six. The main hypothesis was that most textbooks have little or no focus 
on literacy development and was confirmed. Most of the analysed coursebooks have at least 
one exercise or a song with rhymes that would contribute to the development of literacy. The 
focus on literacy instruction is greater in grade six in comparison with grade four and five. I 
expect that it is even more present in the last cycle of primary school, but this would require 
further research. More research could be done on this topic. For example, workbooks could be 
analysed as well as they can sometimes contain tasks that help to develop literacy.  
Furthermore, primary school teachers could be asked if they pay attention to phonetic 
exercises and raising phonemic awareness in their classes or if they just skip these tasks, 
finding them unimportant. 
 
Like it was said before, most of the textbooks have some form of literacy development, but in 
the end, the main burden falls on teachers. They are the ones that are in contact with students 
and they are the main source of linguistic knowledge for their students. It is thus their task to 
help learners with literacy development by sometimes trying to use the bottom-up approach 
which is not as prominent as the top-bottom approach. This could prove to be useful and 
helpful for students that struggle with spelling and pronunciation with this thesis serving as an 
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